The Quiet Evolution has selid
data, resulting from years of careful
research, and is enriched by salid
case studies. This book will mutke
You twant to rethink how we teach

and learn.

Anne L. Bryunt
Execurive Director,
National School Boards Asociation

The Quiet Evolution drives home
three major lessons regarding school
impravement. First, the arts can
move from the periphery to the
center of the curviculum and be the
vehicle for whole school renewal.
Second, change is not linear; the
Straregy must encompass an areay
of interacting elemenss in the
ecolagy of which the arts are 10 be
a significant part. Third, success
depends on all the actors acquiring
the learnings their part of the
performance requires. Excellence is
never the product of the few telling
the many what ro do.

ol 1. Goodlad
Prevideny, fnsvitute for Educational Inguiry

University of Wasshington
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Art is an essential

part of every

child’s education,

speaking to students

in a language
that demonstrates
concepts, reveals
symbols, forges
connections, and
helps prepare

them for life.

The Quiet Evolution: Changingthe Face o Arts Education

Executive SUmmary

A quict evolution is taking pl ace in arts
education in thousands of classrooms
acrossthe nation, and the achievements
of this far-reaching experiment hold redl
promise for advancing other school
reform initiatives.

For morethan a decade, the
Getty Education Institute for the Arts
(formerly the Getty Center for Education
i n the Arts) has worked to transform
both the theory and practice of arts
education through an initiative that
promotes creativity and requires critical
inquiry. Thisholigtic approach connects
art to other school subjectsas well as
to thewide range Of personal interests
and abilitiesof young learners. it is fast
becoming the norm for arts education
in America

The Getty Education Instinure,
a program of theJ. Paul Gerty Trust,
began laying the gr oundwor k for the
restructuring of @ education in elemen-
tary and secondary schools in 1983.
One d its early steps was establishing Si X

regional research and development centers.

Thexe Regional Ingitutes, as they are now

*The findings of the evaluation of the Regional Institutes appear in The Quiet Evolution:

known, became “communities of change*
where educators could be freed from the
confines d tradition, enabling them ro alter
long-held i deas, regard art in unfamiliar
ways, i nducenew art programs | N ther
classrooms, and make art a more vital part
d the entire school curriculum,

As an integral part d the reform
undertaking, the Getty Education Institute
provided for an independent professonal
evaluation d the Regional Institutes.
Thefindingsdf the first seven years
(1988-1995) reveal some remarkable
successes among the participants as well
as drawing lessons for broader educa-
tional reform.*

Tweve findings have particular
relevance far strengthening not only
arts education but other school change
initiatives to improve the education
of all students;

1 Reform initiatives succeed when
change is systemic.

2 Long-range planning by district and
school leadership is essential.

3 Continuous communication and
collaboration within and among
change communitiespromote reform.

the Face

of Arts Education by Brent Wilson published in 1997 by the Getty Education Institute for the Arts.



4 Professional development program and
curriculum and instructional planning go
hand in hand and should be pursued at the
same time.

B Ongoing assstancefor curriculum
implementation is imperative.

6 Evaluation is critical.

7 The best programsemerge in schools
where educator scollectively assume

new instructional roles and responsibilities
for coordinating the curricutum.

8 Collaboration between teachers and
experts | | particular subject areas leads

to improved ingructional programs.

9 The teaching of School subjects is
enriched when museum and other
community cultural institutions provide
content for instruction and settings for
immersion inthei r-respective worlds.

10 Themos important learning takes
place when several school subjects are
taught simultaneously within the context

North Texas elementary students interpret

and dramatize a Diego Rivera mural.

d large themes that illuminate conceptions
d human purpose and well-being.

11 Skillsare not ends in themselves.
They are the means for under ganding
human purpose and creating new
visons of it.

42 The processes associated with a
compr ehensive approach to arts education
offer exemplary models for the reform

of ot her school subjects.

The experiencesd the Regional Inditutes,
which led to these conclusions, offer
valuable guidance for broader school

reform undertakings.

What Is Comprehensive Arts Education?

The Getty Education Institute
believes that art is an essential
part of every child’s education,
speaking to students in a
language that communicates
ideas, reveals symbols, forges
connections, and helps prepare
them for lite.

Comprehensive arts education
builds on the premize that art

can be taught most effectively

by integrating content from four
basic disciplines — art making,
art history, art criticism, and
aesthetics (the philosophy of art)

— Into a pglistic learning

experience.

This widely accepted
approach is reflected in the
National Standards for Art
Education, visual arts curriculum

framewrorks In 33 states,

the National Assessment for
Educational Progress's Arts
Assessment Framework, the
National Board of Professional
Teaching Standards teacher
certification examination,

and the recommendations

of the National Art

Education Association. m
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Lessons for Advanding Reform

Reform initiatives succeed
1 when change is systemic.

Efforts fare best when school district
leaders, particularly principals and
superintendents, steer the initiatives,
change agents share ownership,

and multiple reform efforts reinforce
and enhance one another.

The pioneering work of the Regional
Institutes shows that when district
administrators fully understand and carry
out their roles as agents of change, reform
initiatives flourish and endure. In addition
to the commitment and ongoing leadership
d the district administrator, appointment
of a district coordinator With genuine
authority to laurch, facilitate, and moni-
tor the change process is pivotal to an
initiative’s s U m .

Furthermore, new programs are
most effective when integrated with
ongoing initiatives. | e reform effort
usually flounders When it is tacked on
as a separate item to an already full
agenda for educational improvements.

In the Columbus, Nebraska, school
district, for instance, both the superin-
tendent and assistant superintendent of
catricalum and instruction shared leader-
shipfor the arts education reform initiative,
As part &f a periodic curriculum review

Planning processes. which

in the Regionaf Institrtes'
summer professional develop-
mient program, often provide
the impetus for restructuring

entire school programs,

fur all subjects, all five of the

district’s secondary school art specialists
served on t Ne arts education review
team, along With three ¢lasscoom teachers,
an elementary school principal, and a
community representative. All Of the
district’s art specialists and elementary
school principals attended the Nebraska
Prairie Visions Regional Institute’s summer

for professional development.

The reform initiative in Columbus
was truly a collaberative effort, headed
by a high school art specialise who had
the full support o district administrators
and acted in their behalf. The specialist
was able to coordinate the entire arts
education ¢change process effectively and
makeit part of the ongoing educational
improvement effort.

In Columbus, and elsewhere, cOn-
tinuing district leadership remains
a critical factor f Or maintaining equity
among scheol subjects, ensuring standards
d excellence, and assuring that change
initiatives will be implemented thr oughout
a district.







The Model: Creating Eduéational Change Communities

Lassons learned from the  Forming agreements with The most useful models
evaluation d earlier programs partner school distriets on inchude:
designedt 0 reshapearts thechange effort. « Introductory and advanced
education convinced the  Sponsoring professional professional development
Education Institute that sweeping development programs programs—for school teams
change woukd reguire new {or school teams that and special programsfor sehoal
models. So in 1987, it established were ta inctude principals, principals and administrators.
six Regional Institutes to bring art speciafists, and - Long-range planning
together the critical mass of classroom teachers. requirements for partner
schoacl districts and others * Furnishing support services schools,
needed to trigger and guide far technical Year-round renewal programs,
such change. for participating school newsletters, and Internet
The Regional Institutes were districts to encourage Web sites to extend learning,
asked to carry out a number of program implementation. facilitate sharing across
tasks as they created educational » Conducting evaluations to schools, and strengthen
change communities. These inform the change effort. commitment to the change
elements, all important to the » Assessing student learning. process.
institutes’ success, included: » Fostering networks between + Leadership development
= Creating consortia of schools, key stakeholders at the opportunities and leadership
universities, art museums, and regional level and between roles for teachers, adminis-
other arts and education school teams at the local level. trators, museum educators,
organizations — as well as Over the last ten years, and others. m
community-based advisory each of the Regional Institutes
committees — committed to funded by the Getty
designing and leading Education Institute has

change sffort collaboratively. developed its own models
Inktiating 2 comprehensive to advance the theory
planning processes. and practice of reform in

=« Obtaining matching funds frem  its school districts.

local and national sources.

Prairie Visions I‘\'('.:;'-"IH.HI Institute teachers r'\f;}'uur nese
approaches to arts education at inmovative programs

held i the Joslyn Museunt of Art in Lincoln, Nebraska
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The Regional Institutes: Paving the Wav for Change

Tho shx Regional Institutes pave
the way to reforming arts
education in the natlons schools
by providing erganizational

structure, educational expertisa,

and creative energy.

To ensure progress and
ample time to effect profounid
change, the Getty Education
Institute initially agreed to fund
the Regional Institutes on a
matching basis for five years,
awarding $5.2 million in seed
money. The Regional Institutes
secured close to $15 million in
matching grants.

Thea Getty Education institute
has twice extended its original
five-year funding commitment to
ths Regional Institutes, providing
ongoing support for their work.
Such consistent support is essen-
tial m allowing restructuring to
progress from one phase of an
initiative t 0 another and ensures

more enduring reforms.

During the 1988-1995
evaluation period, the six
Regional Institutes included:

e The Florida Institute for Art
Education, at Florida S ate

niversity in Tallahassea,
sewing 14 county districts
through a network of 10 area
site programs located across
the state.

e The' Minnesota Discipline-
Based Arts Education
Consortium, at the Minnesota
Allianice for Arts Education,
serving 45 school districts
throughout the state.

* The Nebraska Consortium
for DBAE, at the Nebraska
Department of Education,
known as Prairie Visions,
working in partnership with
100 school district partners
serving nearly half of the
state’s school population.

* The Ohio Partnership for
the Visual Arts: Regional
Institute f Or Educators, at
Ohio State University, serving
18 Ohio school districts through
a network of four a m sites.

e The Southeast Institute
for Education in the Visunl
Arts, one of t hr ee disciplina-
based institutes Of the
Southeast Center for Education

in the Arts at the University
of Tennessee at Chattanooga,
working with 32 school
districts In Tennessee and
seven neighboring states.

e The North Texas Institute
for Educators on the Visval
Arts, at the University of
North Texas in Denton, serving
six school districts in
Dallas-Fort Wdith area,
including two of the nation’s
largest {(Dallas Independent
and Fort Worth).

In 1994, the Education
Institute began funding a
seventh Regional Institute in
California formed from three
summer institutes created
in the late 1980s. In 1995,
the Education Institute ended
support for the Minnesota

Regional Institute. =



Professional development programs
4 and curriculum and instructional
planning go hand in hand and should be
pursued at the same time.
The summer professional development
programs of the Regional Institutes bring
together teams of school principals, art
specialists, and general classcoom teachers
for professional development activities
that seek to redefine art education
and practiceas well as reedy participants
to experiment with new ideas and
implement comprehensive art programs
in their schools.

These programs serve as rites Of
passage from traditional instructional
approachesto the world of art md
am education. Learning takes place not
onlyinbr oom sbut in art museums,
artists studios, art centers, commercial
galleries, and other authentic art
world contexts to transport participants
as fat away as possblefrom ther

everyday scttings.

Cardinal Albrecht of Brandenburg
as St. Jerome, Lucas Cranach

the Elder, 1526, John and Mable
Ringling Museum of Art. Students
at a Florida J,'r_:;f: school r.\'_f.:!r:rud
therr p.'r,\:m..lf values to create

a work modeled on a masterpiece
in the Ringling Musewm of

Art’s collection |f’3¢'fuu-.l.

The programsakao stress the
importance Of moving art to the center o
the school curriculum and instructional
planning. Teamsmade up d a school
principa, art teachers, elementary class-
room teachers, and other nentber s o the
instructional gaff jointly plan for this
type of instruction and devise a framework
for implementation and the involvement
d other faculty.

Millard, Nebraska, providesan
example of the complementary roles of
professional development and curriculum
implementation. Millard isa suburban
Omaha schodl district in which each
elementary school bas a comprehensive
ats education coordinator. These
coordinator sattend the summer Prairie
Vision programs and meet at the
beginning of each school year to plan a
systematic approach to implementation
in their schoolsand throughout the
district. A ans typically call for developing
inservice programs, creating Strat egi es
for cooperative instruction, and providing
art reproductions, textbooks, and other

Cardinal Albrecht of Brandenburg as Arnold Schwarzenegger
by Southeast High School students, Bradenton, Florida, 1993,

miodeled on Cranach’s work.




Translating the Vision

The SX Regional Institutes
organized broad-based consortia
to dealgn and implement new
comprehensive arts education
programs and approaches.

In less than ten years, these

institutes have attained results

that far exceed axpectations and.

have become national leaders

and resources fur the reform

of arts education.

The institutes have:

« Attracted a new generation
of educators who have carried
forward the principles of a
comprehensive approach to
arts education as they shape
its practices.

» Served thousands of teachers
and administrators in 415
urban, suburban, and rural
school districts in 13 states.

« Changed the way more than

1.5 million students have

learned in and through the arts.

« Gained international attention.

The ambitious reform
efforts carried out through the
six Regional Institutes have
produced a number & break-

throughs |n arts education.

Most importantly:

L]

Elementary, middle, and high
school pupils can now receive
&n education in shieh works of
art make unigue contributions
ite students’ knowledge of
themselves and their place

in the community and the

: global society.

-

Schools that ONCe had weak '
visual arts programs now have
strong ones.

Visual arts programs have
moved from their place at

the margins of the school
curriculum to its core.
Cutting-edge school

museum partnerships have
been developed.

The comprehensive approach
to art education has been
applied to music, dance, and
theater and has developed the
potential to transform other
subject areas.

Art teachers once accustomed
to working by themaselves have
bacome key members of
schaol planning teams intent

on broadening school instruc-
ticnal programs.

* Elementary school principals
have applied reform concepts
1o reorganize the entire
school curricula.

« Art teachers, elassroom
teachers, and school
administrators have become
colleagues with art mussum
educators, artists, art critics,
ans university professors.
Together they have planned
programs that have symbol-
ically removed classroom
walls, enabling the art world

to enter the schoolhouse.

Students have joined in
creating model units of
instruction, tried innovative
assessment processes, and
shared the results of their

experimentation. =
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