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INTEGRATING
ART AND MUSIC

Interdisciplinary Connections:
Art and Muslc

Throughout time and from culture to culture, people
have expressed,themselves and recorded their lives and
history by way of the arts, especially the visual arts and
music. The arts —both visualand performing— are always
changing, supplyingconcrete linksto the past and offering
nNewinterpretationstor the future.

In an ever-shrinkingworld, visual arts and music play
anIncreasinglyimportantand pivotalrole In commusication
between diverse cultures and societies. Providing non-
verbal and verbal communication through symbols and
sounds, visual and musical representations strengthen
interactionswhile encouraglng and enabling universal un-
derstanding.

Apart from their power to bridge people, time, and
place, the arts serve as afoundationalsupport for interdis-
ciplinarylearning. Understandingrelationshipsamongthe
arts and with other subject areas helps students to gain
depth in their educational experience; a depth In under-
standingthat carries overinto lifelong learning. Throughthe
arts, students learn to identify problems, seek solutions,
evaluate situations, make reasoned choices and judge-
ments, and to think in broad-based ways.

Correlation

Correlationshows similaritiesand differencesbetween
content areas. For this reason, vocabulary is an obvious
choice for correlation betweenart and music. Frequently,
the samewords canbe usedin both subjectsand meanthe
Sane or aboutthe same thing: however, at other times the
same words can have very different meanings for each
subject. For example, the word “rhythm” relates toasimilar
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North HI Mount Elementary students in Fort Worth, Texas, examine The
Sources of Country Music, a painting by Thomas Hart Benton.

concept in both art and music, whereas the word “color”
representsa different concept for both.

Recognizing and understandingt hesesimilaritiss and
differences In vocabulary usage in art and music Is funda-
mentalto demonstratingcompetencen elther or both fields.
Providing opportunitiesfor studentsto use appropriateand
correctartand music vocabulary assists with development
of written and spoken communication skills.

Integration

Intagration is somewhat more complex than cofreta-
tfon. Integrationis multi-layeredanddemonstrates how two
disciplines are mutually reinforcing and enriching. An
example of Integration of art and music can be seen in
activitles such as documenting how social attitudes are
mirrored in the art and music from a particular time. This
type of meaningfulintegrationhelps students see learning
as related end whole, rather than as isolated pockets of

continued on page 2

Artworks About Music 3 The Sourcesof Country Music, Thomas Hart Benton 6
National Standards for Music Education 4 Art & Music Timelinas 8
ArtsEdge Curriculum Studio 5 Children's Art Books About Music 10
An-O-Gram: What's That Musical Instrument? 5 The Sourcesof CountryMusic, Reproducibie Page 1
NTIEVA Newsletter Page 1



disconnected subject matter.
Problem Solving

Both antand music rety upon the abilities of St udent s to
isolate and analyze a problem, offersolutions, and judge the
valueor effectiveness of the solution through formative and
summative evaluation. Skills learnedthrough art and music,
such as planning a well-balanced Sculptur eor worldng with a
group to create harmony, require that students purposefully
think t hrough assignments to reach desirable conclusions.
Competency In solving problems demands higher-order think-
ing skdils that can lead to success in gchool, as well as
success in lite and work.

Writing in Art and Music

Wiriting activities lend themselves well to both art and
music, providing yetan additional method of communicationfor
students. Much the same as artlsts and musicians keep
journals or sketchbooks, students can keep daily records ot
thelrown progressin the arts. Otherwritten work caninclude
critiques of student a masterworks, biographical research,
saquencing of events, describing *how to” processes, poetry,
or writing storles about art and music.

Ant, Music, and Technology

Technology in art and musle suggests that whatever
technology is availableto students and educatorswillbeused
to the best advantage for learning In the arts. Therefore,
technology in art and music stresses how wall students
achieve artistic and intellectual objectives rather than how
proficient they bacome with any giventechnology (forexample,
drawing software). Given theseguidelines, tachnology In art
and music provides studentswith opportunities to locateand
utilize resources (suchas Internet research), analyze informa-
tion, process diverse data. and synthesize informationin ways
that are logical. The realistic outcome of implementation of
technology inthe arts should allow students tounderstandthe
relationships among technical means (for example, compus-
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ers, softwars, t he Intemet), artistic procese and procedures (far
examp!e, researchand writing}, andan artisticend product (for
example, a blography 0 poem eboul the researchad topic),

Collaborations

Thenature of art and music provide a variety of occasions
for collaborations among students. Whether In palrsorinfarger
group, students can learn skills necessary for dealing effec-
tively with others. \When working in collaborative groups stu-
dents leam such concepts as expressingideas clearty, listen-
Ing to others, valuing opposing opinions, and contributing as a
team member — all important life skdlis.

Pam Stephens and Nancy Walkup
Interdisciplinary Connections: Art and Music, Take 5 Art Prints,
Crystal Productions 1-800-255-8629

ARTWORKS ABOUT
MUSIC

At the Piano by James A. Whistler
- The Banjo Lesson by Henry O. Tanner
. Besathoven by Andy Warhol
Carolina Shout by Romare Bearden
Dancing in Columbia by Fernando Botero
- El Rancho Lounge and Twist Palaceby MA. Jones
The Fiferby Edouard Manst
- Four Accomplishments by Okajuma Toyohliro
- Green Com Ceremony by Awa Tsireh
The Lute Player by Orazio Gentlleschi
Musk at the Tuileries hy Edouard Manet
Musical Forms by Georges Brague
- ParadeOn Hammond Street by Alan Rohan Crite
-Out Chorusby Romare Bearden
- The Sources of Country Musicby T. H. Benton
Stilf Music by Ben Shahn
. Street Musicians by William Johnson
. Thres Musicians by Pablo Picasso
- The Yellow Seund by Kandinsky
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UMMARY: NATIONAL
STANDARDS FOR
MUSIC EDUCATION

Compiledfrom:

Dance, Music, Theatre, VisualArts:\What Every Young
Armearican Should Knowand Do inthe Arts, the National
Sandar dsfor Arts Education, Consortium of National
Arts Education Association, Washington, DC, 1994,

CONTENT STANDARD: Sing independently or in
groups.

CONTENTSTANDARD 2 Performindependentlyor In
groups.

CONTENT STANDARD 3: Improvise In a variety of ways
with voice and instruments.

CONTENTSTANDARD4: Composeand arrangemusic
using specific guidelines.

CONTENT STANDARD 5: Read and notate accurately
with symbots and traditional musical terms.

CONTENT STANDARD 6: Listen, analyze, and de-
scribe music from a vadety of slyles, cuttures, and
times.

CONTENTSTANDARD 7. Evaluatemusic and perfor-
mancesfrom a variety of styles, cultures, end times.

CONTENT STANDARD 8: Understand relationships
among other content areas.

CONTENTSTANDARDO: Understand historical and
cultural significance of music.

i

ART &MUSICACTIVITY

In anewspaper or magazine, locate a review about an
art exhibitlon or a musical performance. Does the review
describetheevent? Does thereview encourageor digcour-
age you to visit the exhlbition or performance? What parts
of the review are based on fact? What parts an opinion?
Wordsrelatingto whe, what, when, where, orwhy are usually
factual; statementsthatcannotbe proven are apinion. Look
closely at an artworkthat depicts musiclans. \Writeareview
of the artwork as if you had heard the music.

ARTSEDGE CURRICULUM
STUDIO

ArtsEdge is an aducational websile established and
continued under a cooperative agreementbetween the JOhnF.
Kennedy Center for the Ferforming Arts and the Nstionai
Endowment for the Asts, with additional supportfromthe U.S.
Department of Education and the generous contributions of
MCI and the GE Fund. The mission of ArtsEdge is to help
artists, teachers, and students galn access to and/or share
Information, resources, end Ideas that support the arts as a
core subjectarea In the K-12 gumicuium. The section called
Curriculum Studio Includes cusriculum units, lesson plans,
activities and other ideas for classroom teaching In the arts.
Thefollowing ArtsEdge units, available online, Integrate art and

music.

African Art and Culture Un
http://artsedge.kennedy-center.org/student/SIWork/
maskspi.html

This unit presents severatlessons designed to familiar-
ize students with Afrca, its art, and its culture. Lesson 5
focuses on African music. The unit also Integrates math,
primarily through patterningand symmetry, and the language
arts. It IS designed for a1st-3rd grade audience but may be
adapted. Theunitcanbetaught as a whole or distinct Lessons
can be used to highlight a specific arséa of the curriculum. (1-3}.

Look Int he Mythic Mirrer: An Integrated Curricutum
http:/artsedge.kennedy-center.org/cs/curricdev/intro.html

This 10-week curriculumunit for middle schogol provides
athorough set of lessons, activities, resources, and authentic

assessment tools for teachers. The unit integratas language
arts, music and visualarts, as well as theater and the Internet.

Making Connections Between Art and Music
http://artsedge.kennedy-center.org/studesnt/SiWork/
colmuspi.html

In addition to the Integration of music and visual arts
concepts, this unit alse presants an introduction to the
scientific concepts of wavelengths. The unit is divided into

threelessons In Preduction/Criticlsm: (1) Drawing, (2) Collags,
and (3)Painting. (developed for high school students).

Vivaidl, The Four Seasons )
http://artsedge.kennedy-center.org/student/SIWork/
vivalpi.html

In this Ui t, students will learn about thelffe and antistic
contributions of composer Antonio Vivalkdi. The unitis divided
intothree sections of actlvities: (1) Section 1 focuses on the
composer, Antonio Vivaidi; (2) Section 2focuses onthe music
of The Four Seasons; and (3) Section 3 focuseson the time
period and 0N dance,
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Interdisciplinary 751(5 Art Prints

ST

Take 5: Art and Music

Crite, Parade on Hammond Street
Benton, The Sources of Country Music
Bearden, Out Chorus
Warhol, Beethoven
Jones, E! Rancho Lounge & Twist Palace
CP-6087 .0vvuvivenaniinan. . $44.00

A comprehensive approach to art naturally
and logically includes interdisciplinary
connections. The Interdisciplinary Take 5
Art Prints assist teachers in making such
connections as students create, investigate,
appreciate, and question art. Five new Take 5
sets are available from Crystal Productions.

Each set includes five laminated prints (24 x 18-in.) with background
information printed on the back and a comprehensive teacher’s guide.

Additional Interdisciplinary Take 5 sets:
Art and Science « Art and Social Studies
Art and Math « Art and Language Arts

MUSIC RESOURCES ONLINE

ArtsEdge

Online curriculum units, lessons and activities that combine
visual arts with math, science, social studies, language arts,
foreign language, dance, music, and theater are available on
thb slte. The visual art and music selection includes such
lopics as African culture, jazz, American culture, music
criticism, medieval music, myth, and the rhythm of insects.
Useful forteaching K-12. Visitors may submit new ideas for
lessons. Easy to browse by grade level or subject title.
http://art kennedy-cente

Musl¢ Education On-line

Created by the Children’s Music Workshop, this site is most
useful as a source for articles written about K-12 music
education and for links to instrumental, choral, and general
music, music education, music institutes, and music products
sites. Extensive music education links include topics like
teacher time savers, music learning theory, the environment
and music, music dictionaries, technology in music education,
music therapy,and music related to varlous countries (ltaly,
America, and Israelto nameafew). Alsoprovides a¢hatroom

and bulletin board to share your dlscoveries about music
education.
http://www ities.com/Ath 405/index.html

Lesson Plans Page

Over 300 lesson plans for K-12 math, science, social studies,
art, language arts, music, and physical education, as well as
amultidisciplinary section. Onelessoninparticularcombines
music, art, and language arts. Allows visitors to submit new
lesson plans. Simple presentation is easy to navigate.

W/4 | n

Elementary General Music

The classroom page provides music lessons, generally for
grades 4 or 5, varying from themes and tone colors, to major
and pentatonic scales, to melodic contour. The Relationships
among the Arts lesson combines music with visual arts. Also
contains pages related to research, browsing and settingupa
music curriculum. Allows visitors to submittheir own informa-

http//www2.po m. BANE/ mr
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INTEGRATING MUSICIN
THECLASSROOM

Music is important to all of us, even though it is an
occupatlon foronly a few of us. Many teacherswouldliketo
use muslc In their classrooms but are unsure of how to
begin. Those trained in DBAE realize that Integration of the
arts into the wider curriculum must be meaningfulIn order to
beof value. This requires careful planning.

Meaningtful Integration involves valid connections be-
tween two content areas. The most obvicus relationship
between subject areas Is not necessarilythe best one, nor Is
It always a true connection. |If cowboys is atopi¢ of study
within the classroom, we might Immediately think of using
the Lone Ranger Theme &s a connection since students
right atready have afamlliarity with the musk. However, the
work is actually an overture from the opsra Wilfiam Tell, by
Giacchino Rossini, and has nothing to do with cowboys. A
better cholceis the folk song Goodbye Qid Paint, whichwas
actually sungby cowboys. Aaron Copland's music fromthe
ballet Rodeodepicts life on a Western ranch and uses the
melodies of several Western folk songs in its score.

Valid Integration focuses on coneepts which are Impor-
tantto each content area. Inthe example above, while social
studies Investigates the role of the cowboy Inthe history of the
Amarican West, music is concerned with how composer

AaronCopland wrote music to refiect the lite of the cowboy.
A question commontoboth disclplines mightbe whetherour
understandingof cowboysisbased onfacts or romanticized
images presented|n Iteraturs, film, andmuslc. Do Goodoye
Old Paintand Homs on the Range present a realistic view of
cowboys? What about Copland’'s Rodeo?

The best resource to help you I ntegratemusic In your
classroom Is the muslc teacher at your school. Music
educators have a thorough knowledge of music literaturs
and the musical development of your students. They are
usually eager to help colleagues who want to use music
effectively, but generally are not famiilar with the details of
the curriculum at each grade level or subject area. Jolnt
planningis the means for creating a shared understanding
of your goals for students and appropriate musical works.

Whether or not your school has a music teacher, the
teacher editions of current music textbook series contain
many ideas for curricuium correlationat each grade level. As
is the case with any publication, they may not necessarily
provide the best examples of meaningful Integration; there-
fore, critical examination and reflective dialogue with col-
leagues|s needed. Thoughtfulplanning, impiementation,
and refinementof practice lay thefoundation forintegrating
muslc In the classroom successfully as a strategy which
can benefit students for years to come,

Dr. Lee D. Harris Asst, Professord Music
University of Tennesseeat Chattanooga

ART - O

- GRAM

Saxophone

What Is That Musical Instrument?

How many of these musical instruments can you identify? Draw a line that connects the name of
the Instrument to the picture it identifies. How many other musical instruments can you name?
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THE SOURCESOF
COUNTRY MUSIC

Thomas HartBentaon, 18841$75, American
1975, acrylicon canvas over masonite, 6' x 10" x 4%*
Country Music Hall of Fame and Museum
Nashville, Tennessee

About the Artwork

American regionalist artist, Thomas Hart Benton, was
born April 15, 1889 in Negsho, Missouri where from his
childhoodhe wasimmersedin local and national poiitics. The
artist's great uncle, for whom he was named, was the first
senator from Missouri. Bentoen's own father was a United
States Representative. Rather than followin the footsteps of
his fatherand great uncle, however, Benton became anartist.

Atthe age of 17, Benton took hisfirst job as a cartoonist
for aJoplin, Missouri newspaper,but left a year later to attend
the Art Institute of Chicago. His studies atthe Art Institute were
brief, and within another year the artist had moved to Parls,
France. FourysarsinFrance introduced Bentonto a variety of
avant-garde art styles. Upon returning to the United States,
Benton = now about 22 years ¢ld = livedin New York City
before joiningthe United States Navy to serve as adraftsman
during World Warl.

As adraftsman, Bentendrewplans for military equipment
and machinery. Becomingintrigued with the shapes, forms,
and lines of these objects, Benton SO0N abandoned the
abstract track that his art had taken In France and began to

develop the brand of realismfor which he becamewellknown.
Afterhis discharge fromthe Navy, Benton returnedio New York
Citywhere he taughtat the Art Students League and became
interestedinthe work of the Mexican muralists, especially the
muralsof Diego Rivera. Benton beganto create monumental
artworks and by the 1930s was recognized aS an Important
Americanmuralist.

In 1935, Benton returned to Missouri where he was
named Diredar of Paintingat the Kansas City Art Institute, a
postheheld for sixyears. Outinghis tenure atthe Kansas City
Art Institute, Benton completed 0Ne of his most challenging
murals, A Secial History of Missouri, for the Missourl State
Capitol in Jefferson City.

Aftsr leaving the Institute, Benton maintained his resi-
dence InKansas City and continuedto pursue his art — both
murals andsmaller canvases — throughoutther est of his life.
In1975, at the age of 84, Thomas Hart Benton suffereda fatd
heart attack. An appropriate close to an artist's life, Benton
died with paintbrush in hand, studying his just-completed
mural, The Sourcesof Country Music.

The Art

The Sources of Country Musicspeaks realistically andin
astralghtforward way to an American tradition: countrymusic.
Basedupon Southemruraltraditions in Instrumental music and
cowboy songs, country musi¢ is indigenous to the United
States. The simplicity and directnessofthe sounds of country
music are represented in Benton’s mural through a realistic

continued on page 10
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Lesson Summary

Title  The Sources of Country Music by Thomas Hart Benton

Objectives

Procedure/Production

Students will:

recognizethe contributions of regionalistartand
artists to American culture and history through
observation, exploration, anddiscussion of Thomas
Hart Bentor’s The Sources of Country Music and
other regionalist masterworks.

recognize that art and music reflecttime, place, and
culture.

appropriately use art and music vocabulary.

Research

Music has played animportant rolein cultures through-
outtime. ldentify unusual or not commeonly known
musicalinstruments, research the Instrument, and
report about the eountry of culture or origin, the
instrument's design and sound, and how the instrument
Is used.

Procedures for Creating an Original Percussion
instrument

Materlals and Preparation What is a percussioninstrument?ldentify three or
more criteriafor creating a percussion instrument.
hewspapar Usling newspaper, cardboard, foundobjects, and
o cardboardtubes masking tape as needed, build a framework to build a
o foundobjects papier maché paste percussioninstrument. Cardboard
*  beans, rice, small stones, or other small, non- rolls with both ends enclosed can contain dry beans,
perishable hardobjects rice, small stones, or other rattle-producing materials
 masking tape for apercussion instrument that is shaken. Plastic
* papiermachépaste margarine containers or similar objects can becoms an
¢ Take-5 Study Prints, interdisciplinary Connections nstrumentto stre.
ArtandMusle, Crystal Productions, Aspen, CO Newspaper can be rolled, bent, crushed, andtaped to
1-800-255-8629 the framework to create a form, Found objects can be
Resources attached with masking tape to the basic form to create
unusual surface qualities. Whenthe bagcformis
e Thomas Hart Benton: An American Original, by H. complets, prepare for the papier mécheé process by
Adams, Alfred A Knopf. tearing newspapersinto narrow, short strips.
. gen?gade gfgﬁ]ng:isrs: r? éant Vgg?daThon:jas i;fart
enion, an euart Lurryds Independent, Dip one strip at a time into the papier méché paste,
Mggser nists; by J. Dennis, University of Wisconsin wipe off excess paste, and smeoth onto the form. Cover
— the entire form in the same way, allowing each strip to
Motivation overlap. Apply five to ten layers for strength. A final

layer of brown or white paper towels will prevent

Display The Sources of Country Music and ask students
to describeit. What does the painting tell us about the
characters? The place? Thetime? What clues has
Benton provided to help answer these questions7 What
musical heritagesdoes Benton show as the sources of
country music? How are these musical heritages Shown?
What traditionaland non-traditional rmusical instruments
and sounds might be heard in the scene? How is a visual
rhythm created In the image? Howis rhythmin art similar
to rhythm in music?

newsprint from showingthrough. Allowto dry, and then
painta decorate as desired.

Interdisciplinary Connections

« Writea step-by-step guide to designing and creatinga
musical instrument.

¢ Researchthe inventionsthatare shownin The
Sources of CountryMusic that might have assisted
withthe spread of country musi¢ from the South.

Vocabulary Evaluation/Outcomes

Review the criteriafor creatinga percussion instrument.
To what extent does the percussion instrument meet
that criteria? How d0€S this percussioninstrument
reflect the time, place, and culture in which it was
made?

Country music — based on the folk style or cowboy music
of the Southernand Western United States.
Regionalism- art style that Shows regional characteris-
tics such as place, customs, and people.

Rhythm (Visual) = Methodical pattern created by any of
the elements of an.

Rhythm (Musical) -Methodical pattern of notes.




ART & MUS C TIMELINES

The use of timelines in art and music iflustrate the close
associations that both of these subjects have with each other
as well as with the other arts, humanities, and SCI €nces.
Throughtimelines, students can easily visualize chronological
relationships throughout history and anong societies and
cultures. Contrastingand comparing art and music with each
other and other subjects for specific eras or over broad time
periods helps students to view concepts globally and as a
whole, rather than as independent and local.

The timeline Included here isdesigned as astarting point
for students to begin exploration between art and musle,
diverse cuftures, and historical periods. Artand music styles
are placed within general time frames with representative
artistsand composers for each style. Teachers and students
areencouragedto adaptand expand thetimeline in a variety of
ways.

Journal Activity

Duplicate the timeline 0N the opposite page or ask
students to creats their own. Througheuttha schoolysar enter
allartists, styles, and culturesthat are studied. Reflect upon
t he changes that are seen bet ween times, places, and cul-
tures.

Research Activitles

1. In the empty row on the timsline, add another subject such
as dance, theatre, artmaterialsor tools, musical Instruments,
architecture, science, literature, world history, or methemat-
ics. List two or more entries for each time period.

o What impact has one subject had upon theot hers?

N What causes art and musicstyles to change?

° How does the art ot atime period reflectthe socistyin
which it was made?

o How do inventions or innovations of a time period re-
flect the art and music of the time?

. What effects have diverse cultures had upon art and
music?

2. Inthe empty row listthree or more characteristics of each art
style.

e Show assorted study prints. Ask students to locate clues
within the images to help determine what style or time period
the art belongs. Aftertheimageshavebeen asranged onthe
timaline, determine if any seem out of sequence. Why?

- Listen to muslc to identify style characteristics and
then determineplacement onthe timeline.

. How have art materials changedovertime? How
have musical sounds O instrumentschanged overtime?

o How arethe Images and music the same? How are
they different?

o Classify art objects by type such as three-dimen-

sional, two-dimensional, abstract, or realistic. Classify the
music by ideas such as melodic, atonal, symphonic, or

pop.
Based upen clues foundIntheartand music, who can

be en artist? Who can be a composer or musician?
Writing Activities
Locateaworkd artandamusical composiion fromthe same

styleor time period. Dase¢ribe the work ofart andthe musical
work,

. What are the characterstics of that style In art?in
music?

. How arethe characteristics differsnt?

. How are they the Same/

. Inferwhat types of artand musle Werecreated before
theRenaissance.

. What I easons can be cited for these inferences?

. Predict what typesof art and music willbe createdin
the twenty-first century. What r easonscan be cited for these
predictions?

- Doallartists and muskcians fromtheS ane time period
necassarity produce art or music of that period’s style? Why
or why not?

o Not dl art historians or musicologists give the Sane

dates for time periods of styles of ah and music. \Why would
this be true? Would it be possible to pinpoint the exact date
that remanticism ended and moderismbegan? Why?

Collaborative Activity

A wall-sizedimsline elaborates upon the smaller versionand
furnishes opportunities for small group collaborations that
evolveinto whole-group collaboration.

Asslgn one time period or art style to collaborative groups of
three students. include In the timeline three topics: art, music,
andsocial studies. Encourage traditional research processes
such as encyclopedia and book searches, but alsc encourage
Internet visits to museums or other sites.

Ask each collaborativegroupto:

.. identifythree or morerepresentative artists, works of
art, musicians orcomposers, musical works, and worid events.
o write a brief biography of each artist and musloian ar
composer.

. write ashort explanationof the wortd event.

. provide illustrations such as portraits ofthe artists and
musicians or COmposers.

o provide exampies of music.

On a largewall such asa hallway Inthe school, use tape oryam
toenlarge and reproduce a similartimeline as the one Included
here. Ask students to arrange biographies, |Ilusirations, and
other materials on the timeline.

How have art and music changsd overtime? Howhave seccial
events impacted art and music? What predictions can be
madeabout future art and music styles?
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ART AND MUSI C TIMELINE
1500s and 1600s 1700s 1800s 1900s 2000s and after
before Baroque Neo-Classical Romantic Modern Postmodern
Renaissance
Artists da Vinci Caravaggio Hokusai Congable Crite
Raphael Rembrandt Chardin Heade Bearden
Rubens Leyster Hiroshige Bierstadt Benton
Warhol
James
Musicians Gabrieli Handel Mozart Brahms Schoenberg
di Lasso Bach Hayden Dvorak DeBussy
Vivaldi Beethoven Musorgsky Ellington
Wagner Copland
Messiaen
Take-5 Study Prints, Interdisciplinary Connections: Art and Music Crystal Productions 1-800-255-8629
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Thomas Hart Benton's clay model for The Sources of Country Music

continued from page 6

setting, thebustling action, the accurate COSUMES, and inthe
authentic characters themselves. Throughthis artwork, Thomas
Hart Benton providesa narrative history that documents many
of the origins of country music, including African American
spirituals, the blues, cowboy songs, and church music.

The Sources of Country Musicis an acrylic paintingthat
Ismorethan 10 fedt wideand & festtall. To createt he realistic
characters and movementin the mural, Benton first researched
country music, Instruments, and the people who played the
music. After taking meany photographs and drawing numerous
sketches, Benton then made a clay model — actually a
diorama — of the scene that he used as a source reference
duringthe painting process. His careful attentionto detail and
perspective is seen throughout the painting. Upon close
observation, viewers will see that each musiclan plays t he
same note.

An undertying NeSSage of thispaintingis one promoted
by thephilosophy of the Americanregionalist artists of which
Benton was a member. Other regionalists inctuded Grant
Wood and John Steaurt Curry, By way of their work, the
regionalists sought to concentrate upon those aspects of
American soci ety thattolda non-idealized history of the United
States. Thisnotion, to the reglonalists’ way of thinking, helped
instill pride in American history and folklore while maintaining
acandid, realistic, and sometimes critical 0 satlrical point-of-
view. The mainstream art world was gener ally eritical of the
American regionalists' Ideals, however, and accused the
movement of having anarrowfocus.

InJanuary of 1973, cowboy Snger Tex Ritter asked the
artist to create a painting for the Country Muslc Hall of Fame
and Museum in Nashville, Tennessee. The idea intrigued
Benton and hesoon settleduponthe idea of showing theroots
of country music. A large acrylic painting, The Sourcss of
Country Music (6’ x 10" x 4 12"), was the finaf work that Benton
attempted and, as such, demonstrates the artist's skiliful
story-tellingabilitiescoupledwith a refinsd painting technique.

CHILDREN'SART BOOKS
ABOUT MUSIC

Beethoven Lives Upstairshy BarbaraNichol, illustrated
by Scott Cameron, Orchard Books.

Charfle Parker Played Bebop by Chris Rascah,
Orchard,

Crocodile Smile: 10 Songs d fhe Earth As the
Animals See /f by Sarah Weeks, illustrated by Lois
Ehlent, HarperCollins Juvenile Books.

Give Me Bach My Schubert (It Could Be Verse) by
Brian P. Cleary, illustrated by Rick Dupre, Lerner
Publications Company.

How Sweet the Sound : African-American Songs for
Chitdran by WadeHudson et al, Scholastic Trade.

The Maestro Pfays by Bill Marting, Jr., |llustrated by
Viadimir Radunsky, Harcourt Brace,

Making instruments: 6 Instruments You Can Create
by Eddie H. Cates, illustrated by Michale Koelsch,

HarperCollins.

Making Musical Things by Ann Wiseman, Charles
Scribner's Son.

Meet the Orchestra by Ann Hayes, illustrated by
Kamen Thompson, HarcourtBrace.

The Phitharmonic Gets Dressed by Kara Kuskin,
illustrated by Marc Simont, HarperColling,

Roland the Minstre! Pig by William Steig, Harper &
Row.

Salsa by Lillian Colon-Vila, illustrated by Roberta
Colller-Moralas, Arte Publico Press.

The Sandy Bottom QOrchestra by Garrison Kelllor,
illustrated by Jenny Lind Nilsson, Disney.

Ty’'s One-Man Band by Mildred Pitts Walter, Hllustrated.
by Margot Tomes, Four Winds Press.

Zini Zinl Zini A Violin by Uoyd MSS, lllustrated by
Marjorie Pricemnan, Simon & Schuster.
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The Sourcesd
The Artwork

American artist Thomas Hart Benton was born
in 1889in Neosho, Missouri. Benton's great uncle
was the first senator from Missouri and his father
was a United States Representative. The artist
spent much of his childhood living in Washington,
DC, wherehelearned much about art and artists,

At the age of 17, Thomas Hart Benton be-
came a cartoonist for a newspaper in Joplin, Ms-
souri. He left this jobtostudy art in Chicago and
then later noved to Paris, France, to work as an
artistthere. During World War |, Benton joined the
United States Navy where he drewplans for mili-
tary equipment, Following WWI, the artist taught
drawing in New York City and then moved to Kan-
sas City, Mssouri to teach painting.

Thomas Hart Bentonis bestrememberedas a
regionalist artist — an art style that tells about
American places, people, events, or customs.
Benton died from a heart attack in 1975, a paint-
brushin his hand, shortly after completing his mu-
ral, The Sour ces of Country Music.

About the Art

The Sources of Country Music is an acrylic
painting that is more than 10 feet wide and 6 feet
tall. To createtherealistic characters and move-
mentinthemural, Bentonfirstresearched country
music, instruments, and the people who play the
music. After making many photographs and
sketches, Benton then made a clay dioramathat
he referred to as he painted. Benton's deliberate
attention to detail is seen throughoutthe painting.
If you took carefully,you will see that each of the
musicians piays the same note.

Activities

1. What musical instruments can you identify in

Summer 1999

Country Music

=gy Sources of Country Music, 1975

Thomas Hart Benton
Country Music Hall of Fame and Museum,

Nashville, 1o hessee

Benton’s painting? What other sounds might be
heard in the mural?

2. Sdect acharacterinthemuraland writea story
forthelocal newspaperfromthat person’spoint-of-
view. Be sureto mentionthe nusI C that you hear.

3. As aclass, dramatize The Sourcesof Country
Musc as a'living painting," Paintalarge backdrop
that depicts thebackground of the painting. Assign
roles for actors, assemble costumes, and borrow
musical instruments. Present the living painting
with appropriate country music, such as The
Wabash Cannon Ball.

4, As a class, create a "regionalist' mural that
depicts musical and other artistic traditionsof your
region of the United States.

5, The three best known American regionalist
artistsweregood friends.They wereThomas Hart
Benton, Grant Wood, and John Steyart Curry.
Locate paintings by each of these artists.

How arethepaintingsalike? How arethey different?

Why wouldtheseartists be known as regionalists?
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MUSEUM MESSAGES

AMONCARTERMUSEUM 817/738-1933

COMINGATTRACTIONS
April 10 -August 1,1999

DALLASMUSEUMOF ART 214/922-1200

BILLVIOLA: THE CROSSING
CurrentlyOn display

GOLDENTREASURES OF THE ANCIENTWORLD
May 30 - September 5,1999

KIMBELLART MUSEUM 817/332-8451

MATISSE AND PICASSO: A GENTLERIVALRY
January31- May 2, 1899

PERMANENTCOLLECTION
Currently on display

NORTH TEXASINSTITUTE

for EDUCATORS
on the VISUAL ARTS

University of North Texas
P.O. Box 35100
Denton, TX 76203

MEADOWSMUSEUMOF ART 214/768-1674
THEINTIMATE PICASSO

and BUILDING FOR OUR FUTURE: ARCHITECTURAL
DESIGNS OF OUR FUTURE

May 13-August 29,1999

MODERN ART MUSEUMOF FORTWORTH817/738-9215

HOUSE OF SCULPTURE
May 23 - August 8, 1999

FRANCISBACON: A RETROSPECTIVE EXHIBITION
August 22 - October 24,1998

THEUNIVERSITY OF NORTHTEXAS ART GALLERY
940-565-4316

CONSTANCELOWE-'STRIKING LIKENESS'
May 20~ July 29,1999

PS28374-599






