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Interdlsclpllnary Connections: 
Art and Muslc 

Throughout time and from culture to culture, people 
have expressed, themselves and recorded their lives and 
history by way of the arts, especially the visual arts and 
music. The arts - both visual and performing - are always 
changing, supplying concrete links to the past and offering 
new interpretations forthe future. 

In an ever-shrinking world, visual arts and music play 
an Increasingly important and pivotal role In communlcation 
between diverse cultures and societies. Providing non- 
verbal and verbal communlcetIon lhrough symbols and 
sounds, visual and musical representations strengthen 
interactions while encouraging and enabling universal un- 
derstanding. 

Apart from their power to bridge people, the, and 
place, the arts serve as a foundational support for interdis- 
ciplinary learning. Understanding relationships among the 
arts and with other subject areas helps students to gain 
depth in their educational experience; a depth In under- 
standing that carries over into lifelong learning. Through the 
arts, students learn to identlf y problems, seek solutions, 
evaluate situations, make reasoned choices and judge- 
ments, and to think in broad-based ways. 

Correlation shows similarities and differences between 
content areas. For this reason, vocabulary is an obvious 
choice for correlation between art and music. Frequently, 
the same words can be used in both subjects and mean the 
same or about the same thing: however, at other times the 
same words can have very dlflerent meanings for each 
subject. For example, the word *rhythm* relates to a similar 
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concept in both art and music, whereas the word 'color* 
represents a diff went concept for both. 

Recognizing and understanding these simllarlties and 
differences In vocabulary usage in art and music Is funda- 
mental to demonstrating competence In either or both fields. 
Provldlng opportunities for students to use appropriate and 
correct art and music vocabulary assists wRh development 
of written and spoken communlcation skills. 

Integration 

lntegratlon is somewhat more complex than correla- 
tfon. Integration is multi-layered and demonstrates how two 
disclpllnes are mutually relnforclng and enrlching. An 
example of Integration of art and music can be seen in 
activltles such as documentlng how soclal attitudes are 
mirrored in the art and music from a particular time. This 
type of meaningful integration helps students see learning 
as related end whole, rather than as isolated pockets of 
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disconnected subject matter. 

Problem Solving 

Both att and music rety upon the abiliiies of students to 
isolate and analyze a problem, offer solutlm, and judge the 
value or effectivgness of the auth through fomtive and 
summatlve evaluation. Skills learned through art and music, 
such as planning a w e l l - h b c d  sculpture or worldng with a 
grow to create harmony, require that studentspurpcwefully 
think through assignments to reach desirable mciusions. 
m e t e n c y  In soklng p r o W m  demands hlgher-orderthink- 
ing sWlls that can lead to success in rchoot, as well as 
success In Iffe and work. 

WMng in Art and Mudc 

Wdtlng &ctlv#es lend themmhes well to both art and 
mudc, provldlng yet an addkhal method of communlcatlon for 
students. Much the m as attlsts and musicians keep 
journals or sktchbooks, dudsnts can keep daily -recl>rds of 
thelr own progress in the arts. Otherwmn work can include 
critiques of student or masterworks, blogmphld research, 
sequendng of events, descrlblng h o w  to' processes, poetry, 
or wrlting storles about art and muslc. 

Art, Muslc, and Technology 

Tmnology in art end muslc suggests that whatever 
technology is available to students and educators will be used 
to the best advantage for learning In the a*, Therefore, 
technology in art and music stresses how well students 
achleve artistic and intellectual objecthes rather than how 
proFicientthey becomewithany giventechnology (forexample. 
drawing software). Given these guidelines, technology In art 
and music provldes students with opportunith to locate and 
utillze resources (such as Internet reae~lrch), analyze informa- 
tion, pmess diverse data. and synthesize InformatIan in ways 
that are logical. The reallstlc outcome of Implementdon of 
technology in thearts shouldallow studentsta understand the 
relationships among technical means (for example, m p u t -  
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em, software, the Internet), atlstlcprooe~ and p d u r e s  (for 
example, research and wrtting), and an artlstlc end product (for 
example, a biography or pogm about the researched topic), 

Thenature dartand mu$& p ~ a v a ~ ~ ~  
fordlaboratlonsamong students. Whethsr In palrsor in brgff 
group, students can learn skills for Wing effee 
tiveJy with othem. When woddng in collabom&e groups stu- 
dents learn such concepts as expressing ideas c l w ,  Irsten- 
Ing toothers, valuing opposing opinhs, and mntributlng as a 
team member - all important Llfe sldlls. 
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ARTWORKS ABOUT 
MUSIC 

At the Piano by James A. Whistler 
The Banlo Lessan by Henry 0. Tanner 

. Bwthwen by Andy W a h l  
C a m h  Shout by Romare Bearden 
Mng in Colu- by Fernando Botero 
El Randm Lorrnge and Mt Palace by MA. &nee 
The Fmby Mouard Manet 
Four Acmmpilshmenis by Okajuma Toyohlro 
G m  Corn Cwmony by AwaTsireh 
fhs Lufe Player by Orazlo GenElleechi 
Musk at the Tu/le&s by Edouard Manel 
Mudcel Fom by Georges Braque 
Parade on Mammnd Street by A h  Rohan Cdte 
Out Chorus by Romare Bearden 
The Sources d Country Musk by T. H. Benton 
Still Musk by Ben SMn . Street Mus- by Willlam Johnson 

. T h m  MwMns by Pablo P k w o  
- The Yellow W n d  by Kandinsky 



SUMMARY: NATIONAL 
STANDARDS FOR 

MUSIC EDUCATION 
Cornpiled from: I I  
Dance, Music, Theatm, VisuaIArts: What Evey Young 
American Should Know and Do In the Am, the N a W  
Standards brArls Ed-#, Consordm ol National 
Arts Educatkn Association, Washington, DC, 1 W. 

CONFEW STANDARD I: Sing independently or in 
!Jmps. I I 
CONTENTSTANDARD 2: Perform independently or In 
gmps. 

CONTENTSTANDARD 3: Irrprwise In a v a w  of ways 
wlth voioe and instruments. II 

, CONTENTSTANDARDQConpsandarrangemlcsic 
using specwc guidelines. 

cOMENTSTANDARD5: Readand notatemumlety 
wlth symbob and traditional muslml terms. 

CONTENT STANDARD 6: Listen, analyze, and de- 
scribe music from a vahty of siyles, cultures, and 
timea. 

CONTEHT~ANDARD 7: Evaluate music and perfor- 
mances from a variety of styles, cultures, end times. 

CONTENT STANDARD 8: Understand mlat fonshlps 
among other confen t areas. I I 

ARTSEDGECURRICULUM 
STUDIO 

ArtsEdge is an eduatlonal webslle established and 
continued underacooperathre agreement between the John F. 
Kennedy Center for the Performing Am and the National 
Endowmenttorthe Am, with additional suppwtfromthe U.S. 
Department of Education and the generous contrtbutlons of 
MCI and the GE Fund. rtre mission of ArCsEdge is to help 
artists, teachem, and students galn a m  to arndlor share 
fnformetlon, resources, end Meas that support the ads as a 
cow subject area In the K-12 cuniwlurn. The d o n  called 
Curriculum Studio Includes cu~culurn u n h ,  lesson plans, 
activities and other ideas for classroom teachlng In the arts. 
Thfollowtng ArtsEdge units, 8vakM online, Integrate art and 
muslc. 

Aiman Art and Culture VnA 

nlawahw 

fhls unit presents severat lessons designed to famillar- 
ize studsnls wlth Afrlca, its art, and its culture. L w o n  6 
focuses on African musk. The unit also Integrates meth, 
primrlly through patterning and symmetry, and the language 
arts. It Is doslgned for alst-3rd grade audlaoe but may be 
adapted. The unit can be taught m a whde or distinct Lessons 
Ean be u d t o  highlight a spe~nlc area of Ulecurrtculum. (1 -3). 

1 Look In the Mythic M l m :  An lntbgrated Curriculum 

Tbls 1 0-week curriculum un# for middleschool provides 
a thorough set of lessons, activities, resouroes, and authentic 
assessment toots for teechen. The unit integratm language 
a*, music and visual am. as well as theater and the Internet. 

CONTENTSTANDARD 9: Understand histarlcal and M aklng Cwmsctbm 8eheum M and Musk 
cultural slgnlfleanoe of music. entlSIWorU 

(1 In addition to the Integration ol music and visual a h  

1 1 concepts, this unH also prwents an introdmiion to the 6 scientific concepts of nerebgths. The unit b dlvided into 
three Iwons In Productio~CrlWm: (1) Drawing, (2) Collage, 
and (3) Painting. ( d ~ ~  for high school students). ART &.MUSIC ACTIVITY 

In a newspaper or magazine, locate a revlew about an 
art exhlbltlon or a musical performance. Does the review 
describe the event? Does the review encourage or dlsoour- 
age you to visit the exhibition or performance? What parts 
of the review are based on fact? What parts an opinion? 
Words relating to who, what, when, where, orwhy are usually 
factual; statements that cannot be proven areoplnion. Look 
closely at an artwork that depicts rnusiclans. Write a review 
of the artwork as R you had heard the musk. 

Vhldl, T h  Four 8esrsons 

b!Eaubw 

In !his unit, students will learn about the lfie and attwc 
contributions of composer Antonio Vhldi. The unit is divided 
into three s d o n s  ol actlvitles: ( 1 )  Section 1 focuses on the 
cmpamr, Antonlo Vlvaldi; (2)Sectiin 2f~use9on the mwic 
of The Four Seasons; and (3) Sectii 3 focuses on the tlme 
period and on dance, 
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MUSICRESOURCES ONLINE 
and bulletln b a r d  to share your discoveries about muslc 
educam. 

thb site. The vWal art and musk sdecffon Includes such 

Murlc Wucatlon Odlne 
Elementary General Mudc 

muslc therapy, and muslc related to verlws ccrunlrtes (Italy, 
America. and Israel to name afew). Aloo provides achat room -- 



INTEGRATING MUSIC IN 
THE CLASSROOM 

Music is important to all of us, even though It is an 
occupation for only a, few of us. Many teachers would like to 
use muslc In their classrooms ,but are unsure of how to 
begin. Those trained h DBAE reallre that Integration of the 
am into the wider curriculum must be meaningful In orderto 
be of value. This requlres careful planning. 

Meaningful Integration Involves vrtlfd connections b e  
tween two content areas. fhe mst obvlous relatknehlp 
between subject areas Is not necessarily the bwl  one, nor Is 
It always a true connection. If cowboys is a topic of study 
wtthln the classroom, we mlgM Immediately thlnk of using 
the Lone Ranger Theme as a connection since students 
mlght already have afamlliarlty with the musk. However, the 
work b actually an overture from the opera William Tell, by 
Giacchino Rossini, and h~ts nothing to do with cowboys. A 
better cholce is the folk song Goodbye OldPaint, which was 
actually sung by cowboys. Aaron Copland'smusbf~omthe 
ballet Rodeo depicts life on a Western ranch and uses the 
rnelodles of several Western folk songs in its score. 

Vald Integration focuses on concepts which are Impor- 
tant to each content area. In the exampb above, whlte social 
studles Investigates the rdeof thecowboy In the hlstory of the 
Amerlcan West, music is concerned with how composer 

Aaron Copland wrote rnuslc to refiwt the llte of the cowboy. 
Aquestkn commonto both dlsclpllnes might be whether our 
understanding of cowboys is based on facts or romanaiclzed 
Images presented In Ilterature, fllrn, and muslc. Do Goodbye 
OldPaintand Homeon theRangepmerrtarealhtlcvlewol 
oowboys? What about Copland's Rodeo? 

The best resource to help you Integrate murlc In your 
classroom Is the muslc teacher at your school. Muslc 
educators have a thorough knowledge of muslc literature 
and the musical development of your students. They are 
usually eager to help colleagues who want to use music 
effectively, but generally are notfarnlllar with the detailsof 
ttre currkulum at each grade level or subject area. Jolnt 
planning Is the means for creating a shared understanding 
of your goals for students and approprtate rnuslcal wo*s. 

Whether or not your school has a musk teacher, the 
teacher editlons of current music textbook serles contain 
many ideas for cunicriium correlation at each grade level. As 
b Ihe case wlth any publlcatkn, they may not n-dly 
provlde the best examples of meaningful Integration; there- 
fore, critical examination and reflective dialogue with col- 
leagues Is needed. Thoughtful planning, implementatton, 
and refinement of practlce lay the foundation for integrating 
muslc In the classroom succeesfully as a strategy which 
can benefit qtudenb for years to come. 

Dr. Lee D. Harris, Assf, Professor of Musk 
UnTversity of Tennessee at Chattanooga 

A - 0 - G m  

What Is That Musical Instrument? 
How many of these musical instruments can you identify? Draw a line that connects the name of 
the Instrument to the picture it identifies. How many other musical instruments can you name? 

r 

[is P 
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Saxophone Harp Piano Drums Violin Guitar 



THE SOURCES OF 
COUNTRY MUSIC 

Thomas Hart Benton, 18841 $75, Amerkan 
1975, acrylic on canvas over masonite, 6' x 10' x 4%' 

Country Muslc Hall ol Fame and Museum 
Nashville, Tennessee 

About the Artwork 
American regionalist arfist, Thomas Hart Benton, was 

born April 15, 1889 in Neosho, Mbsouri where from his 
childhood he was immersed in local and national politics. The 
artist's great uncle, for whom he was named, was the first 
senator from Missouri. Benton's own father was a United 
States Representativs. Rather than follow in the footsteps of 
hi father and great uncle, however, k t o n  became an artist. 

At the age of 17, Benton took his first lob as a cartoonM 
for a Joplin, Missouri newspaper, but left a year later to attend 
the Art Instituted Chicago. His studies at the Art Insthute were 
brief, and within another year the artist had moved to Paris, 
France. FouryearsinFrance intducedBentontoavarietyof 
avant-garde art styles. Upon returning to the United States, 
Benton - now about 22 years old - lived in New York Ctty 
before joining the United States Navyto serve as a draftsman 
durlng Wodd War I. 

As a draftsman, Benton drew plans for mllftary equipment 
and machinery. Becoming intrigued with the shapes, forms, 
and lines of these objects, Benton soon abandoned the 
abstract track that his art had taken In France and began to 

develop the brand of realism for which he became well known. 
Afterhisdischarge fromthe Navy, Bentan retumedto New York 
City where he taught at the Art Students League and became 
interested in the work of the Mexican muralists, especially the 
murals of Diego Rivera. Benton began to create monumental 
artworks and by the 1930s was recognized as an Important 
American muralist. 

In 1935, Benton returned to Missouri where be was 
named Director of Painting at the Kansas City Art Institute, a 
post he held for six years. Outing his tenure atthe KansasCity 
Art Institute, Benton completed one of hls most challenging 
murals, A Soda/ History of Mlssourf, for the Mlssourl State 
Capitol in Jefferson City. 

After leaving the Institute, Benton maintained hi resi- 
dence In Kansas City and continued to pursue his art - both 
murals and smaller canvases- throughout the rest of hls Ilfe. 
In 1975, at the age of 84, Thomas Hart Benton suffered a fatal 
heart attack. An appropriate close to an artisf's Ilfe, Benton 
died wilh paintbrush in hand, studying his just-completed 
mural, The Sources of Country Muslc. 

The Art 

The Sou- of Country Muskspeaks realistically and in 
astmightforward way toan Arnerlcan tradition: country music. 
Based upon Southern rural t radiiions in lnstnrmental musicand 
cowboy songs, country mwic is indigenom to the UnYed 
States. The simplicity and directness of the sounds of country 
muslc are represented in Benton's mural through a realistic 

~ w r ~ 1 0  



Lesson Summary 

+ recognize the contrlbutbns of regionalist art and 
artists to American culture and hbtory through 
observat Ion, exploration, and discussion of f homas 
Hart Benton's The Sourcas of Counfry Musk and 
other regionalist masterworks. 

+ recognize that art and music reflect tlme, phw, and 
culture. 
appropriately use art and music v e u l a r y .  

Titla The Sources of Country by Thomas Hart Benton 

Materials and Preparation 

Objectives 
Students will: 

newSPifpBr 
cardboard tubs  
found objects 

+ beans, rice, small stones, or other small, non- 
perishabte hard objects 
maskingtape 

r papier rn4ch6 paste 

ProcedurelProduction 
Research 

4 fake-5 Study Prl nts, InterdiscipIiinary Connections: 
Art and M u s k ,  Crystal Productions, Aspen, CO 
1-255-8629 

Resources 

Thorns Hart Benton: An American Original, by by H, 

Adams, Alfred A. Knopf. 
r Renegade Regionalists: Grant Wood, Thooms Hart 

Benton. and John Steuart Curty as Independent 
Modernists, by J. Dennis, University of Wisconsin 
Press. 

Motivation 
Display The Sources of Country Music and ask students 
to describe it. What does the painting tell us about the 
characters? The place? The time? What clues h# 
Benton provided to help answer these questions7 What 
muslcal heritages does Benton show as the sources of 
country music? How are these musical heritages shown? 
What traditional and non-traditional musical instruments 
and sounds might lm heard in the scene? How is a visual 
rhythm created In the image? How is rhythm in art similar 
to rhythm in music? 

Music has played an important role in cultures thmugh- 
out time. Identify unusual or not commonly known 
musical instruments, research the Instrument, and 
report about the cwntry of culture OF origin, the 
instrument's deslgn and sound, and how the instrument 
Is used. 

Procedures for Creatlng an Orlglnal Percussion 
hstrument 

What is a percussion instrument? Identify three or 
more criteria for creating a percussion instrument. 
Uslng nowspaper, cardboard, found objects, and 
masking tape as needed, buHd a framework to build a 
papier &he paste percussion instrument. Cardboard 
rolls with both ends enclosed can contain dry bans,  
dce, small stones, or other mffle-pmduclng materials 
for a percussion instrument that is shaken. Plastic 
margarine containers or similar objects can become an 
instrument to strike. 

Newspaper can be rolled, bent, crushed, and taped to 
the kamework to create a form, Found objects can be 
attached with masking tape to the basic form to create 
unusual surface qualities. When the basic form is 
mmplete, prepare for the papier M c h 4  process by 
tearing newspapers into narrow, short strips. 

Dip one strlp at a time into the papier mAch4 paste, 
wipe off excess paste, and s m t h  onto the form. Cover 
the entire form in the same way, allowing each strip to 
overlap. Apply five to ten layers for strength. A final 
layer of brown or whlte paper towels will prevent 
newsprint from showing through. Allow to dry, and then 
paint or decorate as desired. 

Write a step-by-step guide to designing and creating a 
musical instrument. 
Research the inventions that are shown in The 

Sources of Country Music that might have assisted 
with the spread of country music from the South. 

I Vocabulary 

Country music - based on the folk style or cowboy music 
of the Southern and Western United States. 
Regionalism - art style that shows regional characteris- 
tics such as place, customs, and people. 

! Rhythm (Visual) - Methodical pattern created by any of 

I the elements of atl. 
Rhythm (Musical) -Methodical pattern of notes. 

Review the criteria for creating a percusslon instrument. 
To what extent does the percussion instrument meet 
that criteria? How does this percussion instrument 
reflect the time, place, and culture in which it was 
made? 

Page 7 



ART & MUSIC TIMELINES 
The use of tlmelines in art and music Illustrate the close 

assmlatlons that both of these subjects have with each other 
as well as wlth the other arts, humanities, and sciences. 
Through timlines, studentscan mslyviWIze chronologil 
relatlmships throughout history and among Wetlee and 
cultures. Contrasting and cornpain$ art and musk wlth each 
other and other subjects for specific eras w over broad time 
perlods helps students to view concepts globally and as a 
whole, rather than as independent and 1-1. 

The tlmeline Included hen is designed as a sbrtlng pdnt 
for students to begin exploration between art and muslc, 
dlverse cultures, and historical periods. Art and music styles 
are placed wlthin general tlms frames wlth wpmsmtatlve 
artists and composers for each style. Teachers and students 
are encouraged to adapt and expandthetlrneline in a varlety of 
ways. 

Journal Actlvlty 

Duplicate the tlmeline on the opposite page or ask 
studentstocreate their own. ThtwghGuttheschwl yaar enter 
all artists, styles, and cultures that are stbdlgd. Reftmt upon 
the changes that are seen between tlmes, ptacea, and cul- 
tures. 

Research ActlvlUes 

1. In the empty row on the timeline, add another subject such 
as dance, theatre, art materials or tools, musical Instruments, 
architecture, science, literature, world history, or met hemat- 
Ics. List two or more entries for each Urns perlod. 

What Impact has me  subject had upon the others? 
I What causes art and music styies to change? 

Howdoeathearto~atlrnepetbd reflect thesocietyln 
which it was made? 

How do inventions or innovations of a tlme p e w  B 
flect the art and music of the time? 

What effects have dlverse cultures had upon art and 
mush? 

2. In the empty row listthreeor mrecharacterisWofeach art 
style. 

Show assorted study prints. Ask students to locate clues 
wlthtn the Images to help determine mat style or Ume pedod 
the art belongs, After the images have been arranged on the 
timeline, determine if any seem out of sequence. Why? 
• Llsten to mwlc to identify style characteristics and 
then determine placsment on the tlmeline. 

How have art matefials changed over time? How 
have musical sounds or instruments & a g e d  overtime? 

How are the Images and musk the same? How are 
they different? 

Classify art objects by type such as thrwdimen- 
slonal, two-dimensional, abstract, or realistic. Classify the 
moslc by ideas such as melodic, atonal, symphonic, or 

pop. 
Based upondues found In theart and mu&, whocan 

be en artist? Who can be a compclser or musician? 

Locate a work of art and a musical cwnposltion from tha same 
style or time period. Describe the workof art and the muslceh 
work, 

What are the characterlstlcs of that style In art? in 
musk? 

How are the charecterlstke dlfferent? 
How are they the same7 
Infer what types of art and mush were created before 

the Renaissance. 
What reasons can be dted for these inference33 
Predlct what types of art and music will be created in 

the twenty-first century. What reasons can be cited for these 
predictions? 
+ Do all artists and musidaras f rom the same t h e  periad 
necessarily pduce art or music of that p e M s  style? Why 
or why not? 

Not dl art historians or mrsslcologlsts give the same 
dates for time perlods of styles of ah and mush. Why would 
thls be true? Would It be -Me to pinpoint the exact date 
that romantldsm ended and modernism began? Why? 

A wall-sized timellne elaborates upn  the smaller version and 
furnishes opportunities for small group collaborations that 
evolve into whdegroupcdlabomtion. 

Asslgn one time period or art style to collaborative growps of 
threestudents. Include In the timelinethree tam:  art, music, 
and soclal studles. Encourage traditional research pmesses 
such ae emydqwdlaand booksearcbs, but alsoencourage 
Internet visits to museums or other sites. 

Ask each collaborative group to: 
. identify three or more representative artlsts, works of 

art, m ~ i a n s o r m m p e r s ,  muslcal works, worldevmts. 
wrlte a brlef biagraphy of each artist and musldan or 

covJo==r. 
write a short explanation of the worW event. 
provide iltustratims such as portraits oft he artlsts and 

musicians or composers. 
provlde examples of music. 

OnalargewallsuchasaheUway Intheschool, usetapeoryam 
tomlargeand reproduces slmilartirnelineas theone Included 
here. Ask students to arrange biographies, illustratZons, and 
other materials on the tlmellne. I 

How have art and musicchanged overtime? How havesocial 
events impacted art and music? What predlctlons can be 
made about future art and music styles? 



ART AND MUSIC TIMELINE 

Artists 

Mllsichlw 

Take45 Study Priuts, Intedsciphury Cowm62010~: M and Music Crys&l Pdudims 1 

1500s and 
before 

Remuksance 

da Vinci 
wm 
Rubens 

Gabrieli 
di Lasso 

1- 
m w  

Caravaggio 
Rembrandt 

Leyster 

Handel 
B h  

Vivaldi 

174% 
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Hokusrti 
Chardin 

Hiroshige 

Mozm 
Hayden 

Beethoven 

1800s 
R o d  

Constable 
Ha& 

Bierstadt 

Brrthms 
Dvorak 

Musorgsk~ 
Wagner 

190tls 
Modcnt 

Crite 
Bearden 
Baton 
Walilol 
James 

Schoenberg 
DeBussy 
Ellington 
Copland 
Mcssiaen 
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settlng, the baling action, the accurate costumes, and in the 
authentic charact- themelves. Thrwghthls artwork, Thomas 
Hart Benton provides a narrative hislory that documen& many 
of the origins of country music, Including Af-n American 
spltltuals, the blues, cowboy songs, and church music. 

fhe Sources of Cwntry Muskis an acrylic painting that 
Is more than 1 0 feet wlde and 6 feet tall. To create the realistic 
characters and mwement in the mural, Benton first marched 
country music, Instruments, and the pgople who played the 
music. After taldng many photogtapha and drawfng numerous 
sketches, Benton then made a clay model - actually a 
diorama - of the scene that he used es a source reference 
during the painting process. His careful attention todotail and 
perspective is seen throughout the painting. Upon c h  
obenrathn, viewers will see (hat each mmlclan plays the 
same note. 

An undertying message of this painting is one promoted 
by the philosophy of the American regionstlst artlsts of which 
Bgnton was a member. Other regionalists Included Gmnt 
Wood and John Steaurt Cuny. By way of their work, the 
regionalists soughl to concentrate upon those aspects of 
American society that told a non-idealfzed hlslory of the United 
States. Thiinotion, to the regionalists' way of thinking, helped 
instlil pMe in American history and folklore while maintaining 
a candid, realistic, and sornetlmes critical or satirical point-of- 
view. The mainstream art world was generally cr i tb l  of the 
American regionalists' Ideals, however, and accused the 
movement of hav1t-g a narrow focus. 

In January of 1 973, cowboy singer Ten Ritter asked the 
artist to create a painting for the Country Musk Hall of Fame 
and Museum in Nashville, Tennessee. The idea intrigued 
Benton and hesoon settled upon the Ideaof showhg the coots 
of country music. A large acrjllc peintlng, The S o u m  ut 
CountryMuslc(6'xlO'x4W), wasthefinafworkthat&nton 
attempted and, as such, demonstrates the artist's sklllfui 
story-telling abilities coupled with a mflned pdnting technique. 

Pam Stephens 
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The Sources of Country Music 

The Artwork 

American artist Thomas Hart Benton was born 
in 1889 in Neosho, Missouri. Benton's great uncle 
was the first senator from Missouri and his father 
was a United States Representative. The artist 
spent much of his childhood living in Washington, 
DC, where he learned much about art and artists, 

I 
At the age of 17, Thomas Hart Benton be- 

came a cartoonist for a newspaper in Joplin, Mis- 
souri. Heliftthis jobtostudy art inchicagoand 
then later moved to Paris, France, to work as an , ,, 
altist there. During World War I, Benton joined the 

= = E d  F- and HuseM, T-,- 
United States Navy where he drew plans for mili- 
tary equipment, Following WWI, the artist taught 
drawing in New York City and then moved to Kan- 
sas City, Missouri to teach painting. 

Thomas Hart Benton is best remembered as a 
regionalist artist - an art style that tells about 
American places, people, events, or customs. 
Benton died from a heart attack in 1975, a paint- 
brush in his hand, shortly after completing his mu- 
ral, The Sources of Country Music. 

About the Art 

The Sources of Country Music is an acrylic 
painting that is more than 10 feet wide and 6 feet 
tall. To create the realistic characters and move- 
ment in the mural, Benton first researched country 
music, instruments, and the people who play the 
music. After making many photographs and 
sketches, Benton then made a clay diorama that 
he referred to as he painted. Benton's deliberate 
attention to detail is seen throughout the painting. 
If you took carefully, you will see that each of the 
musicians plays the same note. 

Benton's painting? What other sounds might be 
heard in the mural? 

2. Select a character in the mural and write a story 
for the local newspaper from that person's point-of- 
view. Be sure to mention the music that you hear. 

3. As a class, dramatize The Sources of Country 
Music as a 'living painting," Paint a large backdrop 
that depicts t he background of the painting. Assign 
roles for actors, assemble costumes, and borrow 
musical instruments. Present the living painting 
with appropriate country music, such as The 
Wabash Cannon Ball. 

4, As a class, create a "regionalist" mural that 
depicts musical and ott~er artistic traditions of your 
region of the United States. 

5, The three best known American regionalist 
artists were good friends. f hey were Thomas Hart 
Benton, Grant Wood, and John Steyart Curry. 
Locate paintings by each of these artists. 

How are the paintings alike? How are they different? 

1 . What musical instruments can you identify in Why would these attists be known as regionalists? 
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